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Abstract 
 
This paper concerns the link between a post­colonial nation and a bilingual education and more                             
specifically how bilingual education methods can be used as a means towards decolonization and                           
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a decolonized identity . The scope of our work is purposely focused on Peru in order to solve our                                     
problem formulation, which sounds: ‘‘Is it possible to create a conscious decolonized identity                         
through a bilingual education program?’’ 
Comparative analyses of different relevant non­fiction literature as well as multimedia clips have                         
been our approach in order to answer the problem formulation. The analyses lead to a discussion                               
where bilingual education methods are clarified, evaluated and measured as a tool towards                         
decolonization. The analyses show that bilingual education has an essential influence on Peru                         
regarding their secession from the previous colonizers. 
Contrary to what might have been expected of the development of Peru since the Spanish                             
colonization of the country, this project shows how bilingual education methods are still relevant                           
as a means towards a conscious decolonized identity.   
 
Introduction: 
 
Education has an enormous impact on everyday life for millions of people around the world. But                               
why is education and being educated is so important, and how does it relate to the process of                                   
decolonization. It is possible for one to propose many different answers to this question, but just                               
a few of these will convince us that education is the key and therefore get a proper education.                                   
Many countries are knowledge societies and in order to survive, education is a necessity. On the                               
contrary, what is an appropriate education, and especially what is a suitable education when we                             
are talking about a country like Peru that is in the way of a decolonization process from a long                                     
and dark suppressing colonial period. 
 
We all understand that education is not confined to the schoolyard, your upbringing is part of                               
your education, and this upbringing ­ your parents, the surroundings where you grow up, society                             
and so on is of course also part of your education. What you get from your surroundings, your                                   
education and everything about you is what constitutes your culture, or not what constitutes your                             
culture; maybe rather that is the process when you realize how the culture you are a part of is.  
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In this project, would like to investigate the relationship between language and decolonization,                         
and especially how a bilingual education programme is related to decolonization. 
 
In the beginning of the nineteenth century (1821) Peru got rid of the Spanish                           
oppressors­colonizers and became independent and democratic. We know now that this                     
transition is not completely as straightforward as one might first think it is. The people who                               
suffered the most under the colonial society, have a hard time setting themselves free from the                               
role of being oppressed, they might have a certain mistrust towards society and have therefore                             
been distanced from the rest of population .  
Decolonization is a process which includes the whole population of a country, it is a process in                                 
which the country has to redefine or regain its own culture and create a new unified identity. The                                   
term decolonization will be explained further on in the project.  
We think that this problem is extremely relevant and intriguing, and since members of our group                               
have close ties to the Peruvian culture as well as being interested in education issues, this has led                                   
us to focus on Peru. 
Going further into the topic and the analysis we realized that bilingual education could be one of                                 
the possible ways to contribute to speeding up the decolonization process.  
The education, as we know, is an essential part of identity, working on that and nourishing it is                                   
not only a big development in terms of integration but also gives the possibility to edit something                                 
that can improve one’s own way to become active and conscious in the overall society. 
 
We will analyze and reflect about our problem formulation which sounds; “Is it possible to                             
create a conscious decolonized identity through a bilingual education program?”. 
We would like to comprehend how accurately the government works towards emancipation of                         
the colonized past and to investigate the causes and effects of bilingual education in this ongoing                               
process. Our starting point was to understand which issues are involved in the concept                           
“Decolonization”: We want to know exactly what this term means and therefore we have used                             
scientific articles, literature, interviews, videos and our own experiences to gather our knowledge                         
about the topic this topic in general.  
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The first proposal for our problem formulation was searching to understand if “human nature is                             
a choice”, but we concluded that the human nature is in a real relationship with the concept of                                   
identity, as a “container” of ones own culture, language, religion, education and the                         
consciousness.  
The second step was to ask what kind of impact the colonization had on the identity of the                                   
indigenous. Another thing we did was to try to analyze the development of the colonized identity                               
and how it developed differently in different parts of Peru (Andean rural communities,                         
Amazonian rural communities, Urban society etc..).  
The decolonization process has in fact created different cultural identities in several geographical                         
areas of Peru.  
 
As a start we will take a look into the history of Peru and explain post colonial theory and the                                       
importance of language. We will investigate the different takes on bilingual education and the                           
influence of the different bilingual education programmes in the process of decolonization of the                           
Peruvian society and especially the indigenous Quechua­speaking farmer communities. We will                     
try to understand different concepts such as “farmer communities”, “bilingual education”,                     
“post­colonial theory”, “indigenous people”, “integrations”, “coexistence” to have the materials                   
in order to work consciously throughout this project. 
Finally, this coverage of the miscellaneous important terms will lead to a conclusion in the end                               
of the project where we will sum up on the beforementioned terms, the many influence matters                               
and hopefully we will be able to give our perspective on the current situation in Peru, where                                 
different educations methods could possibly lead to develop, regarding a decolonized and                       
conscious identity, and which factors that are involved in this complex creation.   
 
Chapter 1: Past and present of  Peru and its relation with Quechua language 
To get a clear and satisfactory vision of the farmer communities in Peru as they are today, their                                   
ongoing way to actual decolonization and to a real collaboration with the Peruvian government,                           
it is definitely important to be familiar with the history of these places and in particular of their                                   
languages. 
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We are now going to talk about “Quechua culture”, with that, we mean the set of all the cultures,                                     
whose owners are Quechua speakers, where the word “Quechua” ,is always meant as a family of                               
different languages. These languages are really similar to each others, in fact it would be more                               
precise to call them dialects; when we say that Quechua is a family of languages (or dialects) we                                   
want to get the real meaning of the word “family” since we could say they were all born from the                                       
same “mother language”. It is hard to identify the mother Quechua language also called                           
“Proto­Quechua”, but we can identify the two places where the Quechua language was first                           
spoken: Chavìn and Cuzco. The Chavìn Quechua and the Cuzco Quechua were highly similar to                             
each others, but still different in some ways. With the passing centuries the Proto­Quechua                           
started expanding also outside Peru and so, as any other language in the world, it changed by                                 
generation to generation obtaining new words and losing some others. Today the original                         
Quechua language is not spoken anywhere in the world. 
 
The Quechua culture has its first origin more or less a thousand years before the early 15th                                 
century, when the Inca Empire rose. In fact, Quechua was the official language of the Empire,                               
until the arrival of the Spanish conquerors in the middle of 16th century. Quechua, in all its                                 
different forms, is still spoken in five different countries: Bolivia, Argentina, Colombia, Peru and                           
Ecuador. 
During the Middle Ages, Europe was separated into a lot of free communities and governments                             
which often felt the necessity of growing and expanding their territory. With the discovery of                             
America a new world was open to the Europeans. Europeans were fascinated by this newly                             
discovered place, a lot of people made a decision to travel there and to explore what seemed like                                   
a really rich land, picturing “[…] El Dorado, where the sand sparkled with gems and golden                               
pebbles as large as a bird’s eggs were dragged in nets out of the rivers[…]” (William H. Prescott,                                   
1972, The conquest of Mexico and The conquest of Peru, page 828). 
  
At the time of the Spanish conquest, the Andean area was divided in a lot of small communities                                   
with their own language; the communication between these small political units was really hard                           
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and often impossible and that is why the Inca found a way to impose their own language,                                 
Quechua. Even the conquistadors (the Spanish) found Quechua as a good way to communicate                           
with the Inca population. Quechua was not a written language, it was traditionally seen as an oral                                 
language despite of the the fact that a small number of written forms of communication were                               
found during the Spaniard conquest. 
From that time Quechua speakers always tried to find an alphabet that would be able to represent                                 
the languages, but western alphabets would never fulfill their needs. Still nowadays, all the                           
different dialects of Quechua do not have their own alphabet and that means that most Quechua                               
speakers are illiterate. 
The first texts about Quechua language and its grammatical rules were written in 1560 and 1606                               
by Fray Domingo de Santo Tomas and Diego Gonzàlez Holguìn who also wrote a dictionary                             
called “Vocabulario de la lengua general de todo el Perù llamada lengua Quechua o del Inca” in                                 
2000. 
  
The consequences of the Spanish conquest 
When the conquistadors arrived to Peru, the situation quickly became worse. A lot of parts of the                                 
Inca Empire revolted, but some of them joined with the Spanish against their own culture. Many                               
kingdoms and tribes had been conquered or persuaded to join the Spaniard; they thought that by                               
joining them, they could take their own independence back but when the Spanish became                           
powerful enough to control the country, they forgot about their promise. 
After the death of the king of the Inca empire, the Spaniards destroyed almost every Inca                               
buildings in Cuzco, built a Spanish city over the old foundations and proceeded to colonize of                               
the rest of empire. 
  
The Spaniard continued the colonization and in the 1535 the city of Lima was founded. This                               
resulted in the Inca population suffering a dramatic and quick decline, seeing their culture                           
disappearing under the enemy’s power without them being able to interfere. 
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The military expertise was definitely an important factor even though the Spanish troops                         
consisted of relatively few soldiers but the indigenous population suffered the most from                         
diseases brought from Europe. We can no more than speculate about the extent of the dramatic                               
drop of the indigenous population at the time of the invasion, it has, however, been estimated                               
that the population of the Andean area declined from roughly ‘’9 million people in 1532 to only                                 
700.000 in 1625. This also includes all non­indigenous people. Even though many diseases are                           
harmless to Europeans, they continue to be major killers of indigenous people in South America                             
till this day.’’ ( info by Dan Rosengren, “Indigenous people of the Andean countries: cultural and                               
political aspects”). 
The key interest of why the Spanish invaded the Andean area was the accumulation of gold and                                 
silver bullion. The Spanish victors announced a system of forced labor instead of enslaving the                             
indigenous people. The Spanish remained their authority through the ‘encomienda’ system which                       
is a system that rewards the conquerors, delegating them the rights to force exact compulsory                             
labor upon the indigenous people. The system was at the same time designed to instruct the                               
subjugated indigenous peoples in Christianity and assimilate them into the colonial social and                         
cultural structures. 
  
In 1750 nearly the entire region was under Spanish and Portuguese control. Some areas though                             
were removed from European influence. In Peru there were still large parts of the central selva                               
(jungle) which remained detached from Spanish control due to several successful resistance                       
actions. Also indigenous Andeans were active in resisting the Spanish dominion at this time. 
 
Is Quechua dying? 
 
When a language is endangered this makes it an issue worth paying attention to. There are                               
several endangered languages worldwide and during the last few decades scholars dealing with                         
linguistics have been examining the process closely. The reasons for the disappearance of                         
languages are various but one of the main indications for this process to happen is that the                                 
amount of speakers is small and this group uses the language rarely. In other words ­ a group of                                     
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people starts to use another language which is, obviously, dominant. Another relevant point is                           
that parents may start speaking with their children in the second language. At some point in time,                                 
as a consequence, the native language might not be used correctly, become difficult to                           
understand and no longer preferred by people who are able to speak another language. There is                               
not a clear criterion about what makes a language endangered but according to some                           
sociolinguists and linguistic anthropologists a certain amount of indicators is available that                       
shows how to measure if a language is alive or threatened to extinction. It is interesting to                                 
mention that the simultaneous use of two different languages from a group of people, although                             
more slowly, has some impact on language vitality too. No matter to what extent it is                               
implemented among people, bilingualism is capable enough to cause a shift in languages or even                             
their death. Of course, it must be highlighted that many factors, stronger than the above                             
mentioned, such as social, economic, political lead to change in the individual’s national                         
consciousness. 
In fact, throughout the last century, and especially in the last half of it, the so called invasion of                                     
the western type of culture into the traditional life of indigenous people, gave obvious indications                             
and evidence that the Andean languages are threatened with the extinction. The social changes                           
have an major influence on indigenous language and culture and it is, undoubtedly, a part of                               
evolution that causes bad effects on Quechua’s vitality. Western tourism, for example, also had a                             
negative impact on Quechua since nearly none of the tourists speak this language, in contrast to                               
many individuals who speak Spanish. In addition to this, the fact that tourism serves as a                               
significant source of income for the Peruvian people, many of the job positions requires mostly                             
Spanish language skills and not Quechua.  
Research shows, that these are some of the most essential points, which often plays a part, when                                 
a language is threatened by extinction: The number of individuals who associate their ethnicity                           
with their language, the speaking population, the degree of second language study and its use in                               
everyday life, the instruments used while second language is acquired, the attitude towards the                           
language in the community itself, the authorized languages within the country and a financial                           
opportunity or economic deficiency. 
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If we consider that information, it is important to ask ourselves if Quechua language is                             
endangered? We may say that the widespread indication of imminent harm of Quechua is a                             
classic one – comparing the widespread languages, such as English and Spanish, and unwritten                           
and spoken languages in only some rural areas, the answer to a question is easy to get. (Heggarty                                   
Paul, e­article “How endangered is Quechua?” ) Alberto Escobar, a Quechua linguist, looking                         
from a sociolinguistic point of view, shares the actual position of the indigenous language:                           
“Some years ago I had the opportunity to converse, in the [Peruvian] education ministry, with the                               
official responsible for … recommending changes to state education policy. Among these                       
changes, particular importance was supposedly attached to those envisaged for the rural areas of                           
the country… ‘The Indians’, said [the official from the education ministry], ‘need brainwashing                         
so they forget Quechua’.” (Heggarty Paul, How endangered is Quechua?, translation from                       
Escobar Alberto, Lingüística y política, El reto del multilingüismo en el Perú, 1972, 15 )  
The data gathered on the issue claims that “Quechua is very much a low status one, but there is                                     
something of an attempt at restoring its prestige, though as yet without much success. There are                               
also big differences between the situations in the various countries where it is spoken: Peru,                             
Bolivia, Ecuador and Argentina. “ 
There is also an indication that despite the process of raising the importance of bilingual                             
education in Quechua, the action is rather unenthusiastic since most of the political institutions                           
are governed by Spanish speakers. Another thing to add here is that in most of the cases the                                   
above mentioned institutions do not have anything in common with Quechua speaking people.                         
How then such people can truly understand the importance of preserving an indigenous language                           
such as Quechua? (Heggarty Paul, Quechua: Main Points of Interest For Linguists,                       
Sociolinguistics (including Bilingual Education) 
A closer look at all this information indicates that the recession of Quechua language in Peru                               
does not stimulate the teaching of it anymore. Peruvian people are living the Spanish                           
“decolonized” everyday life and do not feel the necessity to learn Quechua or to teach it to their                                   
kids. Many Quechua speakers learn Spanish to keep in contact with the “modern world” because,                             
as mentioned before, people from the cities consider the indigenous as primitive and not useful                             
for the development of the Peruvian society. In fact, according to some research, Spanish ranks                             
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as the world’s second most used language. Approximately 329 million people use it as a first                               
language and it is close to English and Chinese. ( Erichsen Gerald, 10 facts about Spanish                               
Language) When a country is defined as bilingual that means that the two languages spoken                             
have an equal status in the country. Unfortunately, with everything considered, that does not                           
happen in Peru where most of the population, especially in the major cities, are Spanish speakers. 
 
Since Peru is considered a bilingual country most of the Quechua speakers feel the need to learn                                 
Spanish, but the general Spanish speaker, on the other hand, do not feel the necessity of getting                                 
closer to the indigenous culture and their language. The result is a big and continuous recession                               
of Quechua language day by day. There have been attempts with Quechua learning lessons, but                             
the motivation towards practicing this, is hard to find in the Spanish speaking environments. The                             
lacking motivation could be a result of a fast changing world, where the Quechua culture                             
struggles to remain relevant to the population.   
The social, political and economic activities of the country are all concentrated in the big cities                                 
and mostly in the capital, Lima, where the “official” language (the most spoken) is of course                               
Spanish. Quechua speakers in farmer communities find themselves excluded from the rest of the                           
Peruvian society when they, most importantly, are not able to communicate, other than in their                             
own language, quechua. This complicates the education process and the preservation of the                         
indigenous culture.   
  
In 1975 the Peruvian government seemed to be very positive towards the introduction of                           
bilingual education in both Spanish and Quechua schools to help a unification of the country,                             
but, when the Peruvian constitution was rewritten in 1979, the bilingual education schools were                           
reduced to only a few in different parts of the country. 
Just in 1996 the government decided to give more importance to the bilingual education; new                             
associations were formed with the help of the government and they still work today to bring a                                 
better future to the Quechua culture. Although it is still very hard to help the introduction of the                                   
indigenous in the modern life because, most of the farmer communities, would just believe that                             
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speaking Spanish is really the only way their kids would be able to get a place in the Peruvian                                     
society and Quechua must just remain a minor language spoken home with family and friends. 
  
Organizations which practice bilingual education in Peru today strongly believe that Quechua                       
language and culture must not get lost through the modernization of the country, and they keep                               
working every day towards this goal. Most of the organizations have come to the conclusion that                               
the Quechua language, will never become the strongest language in the country, but, they aim for                               
general interest in the programs, and thereby remain and spread the knowledge about the                           
indigenous culture and avoid an entire extinction of the culture. They believe that the general                             
Peruvian individual should be aware and conscious of the history of which they are descended                             
from. Furthermore they believe that this consciousness will unify the country.  
 
 
Diglossia and Bilingualism 
 
Diglossia (“A situation in which two languages (or two varieties of the same language) are used 
under different conditions within a community, often by the same speakers.” Oxford Dictionary) 
is spread all over the Andean countries and also in Peru. That is clearly visible when Quechua is 
used as an “official language” and as an “unofficial” one. The main difference is between the use 
of real grammatical rules in the written status or, otherwise, a use of colors, symbols and 
traditional clothes as the only visible “written” sign of the language. 
Diglossia and bilingualism must not be confused since the term bilingualism occurs as the use of 
two different languages as it can be Quechua and Spanish. Talking about bilingualism our 
attention focuses then on how the colonization of the Spaniard in the sixteenth century has been 
crucial for the Quechua culture and how the country of Peru, even after a process of 
decolonization, results split in two main “groups” as mentioned before: the Spanish speakers, 
inhabitants of the big cities, and the indigenous people, inhabitants of the farmer communities 
and mostly Quechua speakers. 
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This difference brings a set of racist thoughts developed by those indigenous people whom are in                               
contact with the “modern world”. They do not talk about a different color of skin, but about                                 
something that has been developing in the Spanish speaker from the start of colonization; the                             
indigenous are considered less important, there are many discrimination against them and that is                           
well visible when we focus on schooling in famer communities.  
  
That makes it obvious to ask ourselves if the decolonization in the last century has actually                               
effected in a positive way for the country and how some farmer communities react to their                               
collide to the modern society, or how some other have just been ignored from the Peruvian                               
government. 
There are approximately six thousand indigenous communities in Peru. Of these, five thousand                         
are in Andean campesino (from “campo”, field in Spanish) communities and one thousand                         
Amazonian native communities, their backward way of living bring the Peruvian big cities to                           
take advanced on them, even if not intentionally. Indigenous communities constitute almost                       
thirty­forty per cent  of the total population of Peru. 
 
During the present time 
Centuries after the colonization, a war for independence was fought against the Spanish                         
exploitation and the exact day of the independence was 28 July 1824. That day is still celebrated                                 
in Peru as two days of international holidays. 
Peru's population today is about 23 million divided almost equally between the highlands and the                             
coast big cities and capital, the division marks a geographic as well as a cultural big different.                                 
Almost half of Peru's people are Indian, while another one third or so are mestizo ( Voga travel,                                   
Peru: destination guide, 30 Nov 2009). 
  
Until 1945, Peru has been a dictatorship and just after the election of President José Luis                               
Bustamente y Rivero a new democracy was born in the country. A lot of small civil wars were                                   
fought, but Peru’s fragile democracy could survive at any rate and today Peru is a presidential                               
representative democratic republic with a multi party system. 
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Education in the farmer communities 
Article two of the Peruvian Constitution of 1993 clearly states that the whole entire population of                               
Peru have the right to their own ethnic and cultural identity. The State recognizes and protects                               
the plural ethnic composition of the Nation. Article eighty nine express that the State will respect                               
the cultural identity of campesino and native communities. 
Farming/agricultural activities are the most exerted in the farmer communities, but also livestock                         
activities, and hunting are exerted in the Amazonian communities. 
Their simple way of living. can be used against them by the modern capitalistic way of living. 
Farmer communities in the inland are badly represented by the government, on the contrary                           
small farmers on the coast are much better represented, and in contrast to the situation in                               
Ecuador and Bolivia for example, indigenous community organizations and representation in                     
Peru is not as strong, organized or active. 
  
Bilingual education is seen as one of the most effective ways to reach a decolonized identity, but                                 
its functionality is not as well exploited as it should be and the current result might shows exactly                                   
that. In order to for the bilingual education to be an effective factor towards the decolonized                               
identity, many different methods have been exploited.   
Most of the teachers are fluent in both Quechua and in Spanish, but still, the difficulty of the                                   
written Quechua language creates a problem in teaching along with the low expectations on                           
Quechua kids whose interest is not stimulated. The teaching received is generally very poor;                           
books, maps and scholastic materials are often missing in the bilingual schools. 
Most indigenous children stop studying before reaching sixteen years of age. In rural areas,                           
however, the percentage of students who finish their schooling is much lower than in urban areas                               
and exactly this plays a role. If the learning process already finishes during teenage years, the                               
young indigenous individual is bound to be confused in a modern country like Peru, where most                               
communication is mainly in Spanish.   
 
Chapter 2: Meaning of to be decolonized, decolonization today  
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Studies from the 19th Century 
The geographical situation and internal infrastructural pattern of Peru was and still is really                           
important in order to understand one of the crucial cases they posses, for the creation of a                                 
decolonized country. 
Most of the relevant theories that we know, are only about the Indios segregation and how this                                 
will be necessary for the purpose of integrating them in the modern Peruvian society, for creating                               
something new. The Spanish conquest was not only defined into some zone or some aspects of                               
the life but the conquest was something that has changed all the cultural and internal ground of                                 
the country. 
During the period between 1823­1900 the new Peruvian government, probably, with                     
consciousness, began with laws and with indifference to exclude all the parts of the nation not                               
centred or too far from Lima. 
In this critical post independence period in the air was the maxim of “ Lima is Peru and Peru is                                       
Lima”, a really simple expression that significantly summarizes the political national                     
aim/landscape. 
A large part of Indios are located in the average altitude of sierra, isolated from the rest of the                                     
nation by mountains. The education for the Indios people was obviously one of the first issues                               
that the government started to concentrate on. 
Education is a way for subdue, dominate or for keep certain values; in this case, the government,                                 
decide to approve the voices of Catholic church and the large landowners of the country. 
Without a strong organization of the education the landowners were with more power and more                             
decisional control of the Indios. 
 
What is decolonization?  
 
According to the Oxford dictionary it is the phenomenon occurring when a colonized country                           
gets rid of the colonizer; the oppressing force that occupies their territory, and thus gains                             
independence. It is the liberation of oppressed entity: When the colonizer is characterized as an                             
oppressor it is not particularly hard to understand that decolonization is something we should all                             
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strive for; the word colonization has a degrading and ant­like sound to it. With that in mind we                                   
will try to summarize the role of the colonized and the pitfalls of decolonization through the                               
works of Frantz Fanon and Albert Memmi, and talk a bit about post­colonial or neo­colonial                             
society and the reasons that decolonization has not really been achieved yet. 
Decolonization is to gain independence, get rid of the oppressor and start over as a united nation                                 
after years of involuntary servitude, but it is also the struggle to regain the national feeling and                                 
the original culture of the colonized people. “National liberation, national renaissance, the                       
restoration of nationhood to the people, commonwealth: Whatever may be the headings used or                           
the new formulas introduced, decolonization is always a violent phenomenon.” (Frantz Fanon, P.                         
33) Violence is the language of the colony; it is the glue that holds the hierarchy together and                                   
postpones the, according to Albert Memmi, inevitable revolution. A sure characterization of a                         
colony is the presence of an alien army governing the colonized country through threats and fear;                               
revolution is the only answer to this force oppressing the colonized people. Though the longer                             
the revolution is postponed the more complicated does the post­revolution decolonization get,                       
because assimilation or a nationwide Stockholm syndrome has made the indigenous people                       
forget their culture, and become passive slave to the colonial machine. 
Albert Memmi writes the following about the non revolting colonized: 
“As long as he tolerates colonization, the only possible alternatives for the colonized are                           
assimilation or petrification. Assimilation being refused him. […] Planning and building his                       
future are forbidden, and even that present is cut off and abstract.” (Memmi, Albert. “The                             
colonizer and the colonized” p. 146) What Memmi is theorizing about in this part of his book is                                   
the loss of culture for the colonized people, and the refusal by the colonizer to integrate into the                                   
culture of the colonized. A keyword here is the word assimilation, which is what the colonized                               
are forced to do, to endure the colonizers. The colonized or the native people is seen as a lesser                                     
people and a great deal of the colonized has a slave like status in the colonial hierarchy, and that                                     
is why the colonies are good business for the colonizers: The colonizers get cheap labour and                               
valuable trade goods, such as local products, oil and metals, in exchange for practically nothing,                             
except for concepts such as “enlightenment” or “progress” as Nadine Gordimer states in the New                             
Introduction to The Colonizer and The Colonized “that the colonizer justified his/her situation by                           
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asserting that the colonizers brought enlightenment, technical as well as religious, to the                         
indigenous people living in the heart of darkness. […] On the colonizer's scale there was a                               
trade­off balance, a straight deal that could ignore morality.” (Memmi, Albert. “The colonizer                         
and the colonized” p. 32)  
 
From this statement we now understand how the colonies were justified but also that                           
colonization is a much more modern and difficult concept than it might seem, because “the west”                               
is still acting as an oppressing force in the name of “enlightenment” and “progress”, and are we                                 
the westerners not still seeing indigenous people from all over the world as an inferior and                               
somewhat barbaric kind of people. What can be learned from the indigenous cultures is                           
traditionally neglected and cast aside for the modern western capitalistic society, that in many                           
ways resemble the traditional colonial structure. 
Albert Memmi describes the relationship between the colonized and the colonizer as a triangular                           
hierarchy, where there is almost always someone above you benefiting from the oppression of                           
the colonized, the colonial might not condone or like what his country is doing to the indigenous,                                 
but because he himself is not at the very top of this hierarchical triangle he do not know what he                                       
can do to change it. In our time this triangle is similar to modern capitalism in the way that the                                       
producers of the goods sold in western countries are made by the poor “indigenous” people,                             
working under slave like conditions and at a wage that in no way resembles the selling price of                                   
the wares once they hit the shelves in the western stores. Both Albert Memmi and Frantz Fanon                                 
agrees that the revolution and afterwards the decolonization must start from the inside, from the                             
anger of the colonized: Decolonization cannot be forced upon the colonized by an outside third                             
party. 
 
“ History teaches us clearly that the battle against colonialism does not run straight away along                               
the lines of nationalism. For a very long time the native devotes his energies to ending certain                                 
definite abuses: forced labor, corporal punishment, inequality of salaries, limitations of political                       
rights, etc. This fight for democracy against the oppression of mankind will slowly leave the                             
confusion of neo­liberal universalism to emerge, sometimes laboriously, as a claim to                       
nationhood. ” (Frantz Fanon, The wretched of the earth, p 148)  
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Decolonization is the way of regaining a national pride and culture, it's a road paved with                               
suffering and confusion, as Frantz Fanon states it is important that the new decolonized state is                               
created as a revolt or answer to the former abuse of the colonizers, and not as a prolonging of the                                       
colony, with only the name of the colonizers changed, this has to be done to hinder that the new                                     
and fragile country will not prefer the tribe to the state. When a country has just gotten rid of                                     
their oppressors, a mistrust of authorial figures is natural. 
A colony is a country where the government is located in a strange place far away, and where the                                     
few governs the masses, the people is impoverished and abused, therefore there is no good                             
reasons decolonization should not happen everywhere, only a whole lot of problems along the                           
way to decolonization, because the real question is, how does one make the transition and enter                               
independence with the soul and culture of the nation intact, and how do you educate a people                                 
who have been oppressed and wronged through a longer period against doing the same when the                               
power is presented to them. These are indeed hard questions to answer, and when looking at the                                 
history of decolonization it is apparent that the process is a very long one, often incorporating a                                 
lot of corruption and interference by once­colonial countries, albeit less apparent than when their                           
armies were present in the streets but maybe because of this non­transparency, a lot more                             
dangerous and hard to avoid. Now in this final and evidently very long part of the decolonization                                 
process, what can actually be done to help and maybe speed up the process. Culture is as we                                   
have established a very big part of the decolonization process, because without the old                           
indigenous culture the people will be perfectly assimilated, and the cultural hegemony complete.                         
Culture is not something you are born with, you might say that you are born right beside it, but                                     
you still have to learn and experience your culture before it truly is yours, family and immediate                                 
surroundings will normally be able to deliver most of the cultural experience that forms the                             
identity, we want to examine how a bilingual education program could be a further tool in this                                 
process of creating a new cultural identity in post colonial Peru; a country very much in the                                 
middle of a very interesting and crucial part of its own history and decolonization. But it is                                 
important that this cultural identity differs and is a bit detached from the Spanish­colonial                           
culture, so that the colonizers loses some of their influence, and a new cultural identity can be                                 
created. 
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How bilingual education is connected to culture and therefore decolonization 
 
What Thiong'o is saying in her book is that, colonization is not only physical oppression and                               
slavery, but it is also a psychological and cultural oppression, and she argues that this happens                               
through the oppression of language. “The real aim of colonialism was to control the people's                             
wealth: what they produced, how they produced it, and how it was distributed; to control, in                               
other words, the entire realm of the language of real life.” (Thiong'o, P. 16) 
With this sentence Thiong’o is not just talking about actual produce or raw material that is being                                 
stolen by the colonizers, no it is also the intellectual produce; poetry, literature, theatre etc.  
 
A central problem with the regaining of a neo­colonial language through for example bilingual                           
education is as Thiong’o points out in the latter part of her book that everybody has been affected                                   
differently by colonization and everybody has their own viewpoint as to how the decolonization                           
process should be handled. Now the problem that Ngugi Wa Thiong’o is raising is situated in                               
Africa, and the situation is a little bit different there than in Peru because the problem about                                 
language is more obvious in Africa than in South­America. Most Africans speak both an                           
indigenous language and a language of the colonizer as in Ngugi’s case is English. As we have                                 
stated earlier the population in South­America is for the most part monolingual, and speaking                           
only Spanish or other colonial languages like Portuguese and Dutch.  
 
When we interviewed the people from the Intercultural Bilingual Education programmes they                       
both told us about a problem with the indigenous people in the Andeans, and to a lesser extent                                   
other rural areas of Peru, where the indigenous people see the bilingual education as yet another                               
act of oppression by the government. They feel that the Spanish language is the language of                               
progression, and that the government wants to keep them in poverty and prevent them from                             
success in the cities, this is a very interesting problem, and as we see it is a clear cut example of                                         
assimilation of the indigenous quechua culture. 
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Chapter 3: Bilingual education programmes as a way to create a decolonized identity in                           
Peru  
 
 
Bilingual education 
 
When it comes to language, we cannot deny the fact that the language itself is a means of                                   
communication. Through language we express notions, share ideas, tell stories and teach                       
knowledge. That is why it has such a deep connection with education. Education received at                             
school, along with the media printed news, represent an important source of notions which play a                               
significant role in shaping our perception of the world. Modern schools as we know, are a                               
meeting point of different cultures, and these environments are a spontaneous process of our                           
century. This is the correct way it should be ­ when it is up to respecting others' language,                                   
culture and tradition. 
Almost all sovereign countries ­ either officially mono­ or multilingual, face the problem of what                             
policy to apply to minorities, their languages ​and education. In developed democracies there are                           
constant discussions about the problems of education in a multiplicity of cultures and languages​.                           
The most offered model for the needs of the educational program is bilingualism. Bilingual                           
education (BE) has been practised in many countries for many years but to make it qualitative is                                 
something which is still in process. Furthermore, bilingual education is still a disputable issue                           
worldwide in terms of effectiveness and even as a meaningful way to teach children. 
Bearing in mind the previous points, the term “bilingualism” should be further explained.                         
Broadly speaking, when in a school two languages are used in the learning process, this approach                               
may be defined as a bilingual education. (NABE, Bilingual education) It is necessary to point out                               
that one of the languages used in a bilingual school is the preliminary language (which is used by                                   
the majority of people in the country) and the other is the mother tongue (MT) of the student.                                   
Students are expected to gain knowledge through these two languages. The models of bilingual                           
education are different in every country and they vary in accordance to the main goal of the                                 
school or educational system. 
 
Models of bilingual education 
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In order to link the decolonization process with the International Bilingual education program in                           
Peru, the different models of bilingual education need to be briefly eloborated and outlined first.                             
Every single country has different ways of teaching in terms of using a definite language. Some                               
educational systems follow teaching in the mother tongue and use the foreign language to revise                             
the information given, others are engaged mostly with the foreign language and sometimes they                           
use the mother tongue in order to briefly explain something that might not seem clear. There is                                 
another approach; the students are put in an environment where they acquire language only in the                               
foreign language and communicate with each other in their mother tongue. Depending on the                           
level of students and the school, teachers choose two or more languages in order to transfer the                                 
information and make the students understand. In these senses, bilingual education can be                         
defined as a method of teaching where information is served to students in more than one                               
language. As it was previously stated, there are various ways to use bilingual education in                             
practice. 
In a few words, bilingual education uses mainly the following models: immersion, submersion                         
and two­way bilingual immersion. Undoubtedly, each method has its advantages and                     
disadvantages and a great deal of factors must be taken into consideration when some of these                               
approaches are used in the teaching process. 
There is one more model which is called “Concurrent Translation”. An instructor translates                         
whatever he says directly into the native language or vice versa. Even though it is easy for the                                   
student to understand and follow everything, research has shown that the students in fact does                             
not grasp the second language so effectively just because he knows that an immediate translation                             
will soon go after. (Keith A. Baker, and Adriana A. de Kanter, eds., Bilingual Education: A                               
Reappraisal of Federal Policy (Lexington: Lexington Books, 1983), 53)   
Of course, there are also different opinions on the matter bilingual education itself. The                           
following statements indicate that bilingual education has its own advantages and disadvantages.                       
The pros and cons seem to be quite subjective in regard to the native language, culture and                                 
tradition. (University of Michigan article, “Alternatives to Bilingual Education”) 
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Immersion means that the information given is in the second language and the teacher talks to                               
the children in the second language despite the fact he knows the mother tongue of a student and                                   
students can speak to him using their mother tongue (in case they are beginners) The content of                                 
materials are adapted so that students are able to comprehend. When structured Immersion is                           
performed, the students learn subjects in the new language according to their level of proficiency                             
and they are able to easily follow the instructions. (Keith A. Baker, and Adriana A. de Kanter,                                 
eds., Bilingual Education: A Reappraisal of Federal Policy (Lexington: Lexington Books, 1983),                       
35 )   
Submersion ­ in this model the students are situated in a classroom where the majority of                               
students speak the second language and the minority is fully exposed to it. Roughly, this model is                                 
labeled as “sink or swim”. The mother tongue is not spoken in the classroom. During the                               
learning process there is no other program which eases minority’s difficulties. This model is                           
considered a little bit violent and discriminating towards an individual’s right to use his own                             
language. During the submersion model students are literally forced to learn the new language                           
because they have no other choice if they want to understand the lessons. On the other hand not                                   
every child feels motivated to do this and since it is challenging and for some students may seem                                   
quite frustrating to learn the new language, they may fall far behind the rest of the students in                                   
important subjects. ( Keith A. Baker, and Adriana A. de Kanter, eds., Bilingual Education: A                             
Reappraisal of Federal Policy (Lexington: Lexington Books, 1983, 35; Keith A. Baker, and                         
Adriana A. de Kanter, eds., Bilingual Education: A Reappraisal of Federal Policy (Lexington:                         
Lexington Books, 1983), 34 ) 
 
Brief comparison between the models of bilingual education 
 
Obviously immersion and submersion models of bilingual education can be confusing and                       
difficult to distinguish from each other but there is a significant difference between them. If we                               
have to compare the models in terms of being useful for the students’ learning process, it would                                 
definitely be interesting to give an example from “The case against bilingual education” where                           
Stephen Krashen explains the use of students' mother tongue as a help in their learning process.                               
Despite the fact he gives English as an example, the approach of this type of bilingual education                                 
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may be considered absolutely the same. When a student already has some knowledge and                           
notions in his own language, its is easier to grasp the information which is given in a foreign                                   
language. Which one is better and more useful to the students? Submersion in this case does not                                 
fit. Logically, when a child has a decent knowledge background in subjects like maths,                           
geography or chemistry, the acquisition of a new language would ease the process to a great                               
extent and the results would be better. ”Literacy transfers into across languages”. The input                           
reflects the level of comprehension of the new language. 
There is another model of bilingual education and it is called two­way bilingual immersion.  
This specific model uses the two languages in the learning process and it follows the 90­10                               
principle. The instruction is made in the mother tongue and with time the amount of classes in                                 
the second language are increased to the level when the students are able to understand the                               
information regardless of the language they are exposed to. The 90­10 principle denotes that the                             
“Focus is on developing native language in early grades with gradual introduction of second                           
language in each successive year.” Despite the fact that students may get used to translation in                               
their native language, when two­way bilingual immersion is used to teach, they manage to                           
expand their academic skills in both languages and the mother tongue remains without being                           
totally replaced and is used equally with the preeminent language. (Bertha Pérez, Becoming                         
Biliterate: A Study of Two­Way Bilingual Immersion Education (Mahwah, New Jersey:                     
Lawrence Erlbaum Associates, Inc., 2004),12­ 14) 
Another opinion which linguistics express is that bilingual education is not functioning properly                         
since some research has shown it is ineffective because of the following reasons: the submersion                             
does not work well for students and they suggest it should be changed with the immersion                               
model. It must also be noted that bilingual education would only work if the writing systems are                                 
quite similar. 
Most of the times submersion is what happens instead of immersion with students all over the                               
world. Unluckily, this may happen to be a reason for many indigenous languages to disappear                             
and vanish with time. Submerged in an environment where the dominant language is spoken on                             
the streets and at school inevitably changes the idea of bilingual education. This way of                             
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education may actually make indigenous people lose ties with their families and culture and miss                             
the opportunity to reach linguistic proficiency that comes along with native fluency. 
In a journal about bilingual education it is stated as something which proves how important is to                                 
take the native language of these individuals into account: “Wallace Lambert (1975) first                         
identified two possible outcomes: Additive bilingualism and subtractive bilingualism. Additive                   
bilingualism is what results from a program in which students maintain their first language and                             
acquire their second language. Subtractive bilingualism characterizes the situation in which                     
students lose their first language in the process of acquiring their second language. According to                             
Cummins (1981), students who experience additive bilingualism will show cognitive benefits.                     
These might include greater metacognitive ability and greater mental flexibility. Subtractive                     
bilingualism typically has a negative effect on students' educational experience” (Roberts Cheryl                       
A. , Bilingual Education Program models: A framework for understanding; The bilingual                       
research journal; Summer/Fall 1995, Vol. 19, Nos. 3 & 4, pp. 369­378) 
In an article at nabe.org it is written that “The number of people opposed to bilingual education 
is probably even less than these results suggest; many people who say they are opposed to 
bilingual education are actually opposed to certain practices (inappropriate placement of 
children, for instance) or are opposed to regulations connected to bilingual education (forcing 
teachers to acquire another language to keep their jobs, for example) (NABE, Bilingual 
education, 2014) 
 
Chapter 4: Bilingual Education program in the Andeans, local organisations and structure 
 
Programmes of bilingual education in Peru 
  
Since 1970 there have been considerable attempts to change the education system for the better                             
while bearing in mind the specificity of indigenous people’s languages and culture. In the early                             
60’s and 70’s of the twentieth century the indigenous peoples were given special designed                           
education programs by the governments in Latin America. (Issues and challenges for                       
intercultural and bilingual education,198­199 p) 
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Educational research was done as well as cultural and linguistic diversity were taken into                           
consideration. Indigenous languages were used in the first few years of schooling so that later the                               
indigenous students were able to integrate in a Spanish or Portuguese environment and society.                           
All of the programs may be considered as an attempt to assimilate indigenous peoples because                             
despite the presence of these programs, they were not suited for indigenous’ characteristics and                           
deprived them of their own knowledge and national culture. 
Back in the 70’s and 80’s of the twentieth century another model of bilingual education was                               
developed by indigenous groups. (Issues and challenges for intercultural and bilingual education,                       
201 p) They stated that indigenous students were experiencing linguistic discrimination. They                       
wanted an improvement of indigenous languages as well as an entree of the national language.                             
This model stuck to reading and writings in the mother tongue and teaching Spanish or                             
Portuguese as a second language that was less dominating. This kind of education restricts                           
indigenous peoples from taking part in society. 
It was concluded that in the previous programmes the cultural brink was missing.(Issues and                           
challenges for intercultural and bilingual education, 202 p) That is why a new model was further                               
developed where the indigenous culture was implemented in the course of stud. However, it was                             
criticized due to the fact that the information given created a distorted image of indigenous                             
peoples in labeling them  as antisocial savages impossible to alter. 
However, a few radical national policy changes back in 1980s were made, caused by indigenous                             
claims and, although less important, by international political pressure. The state answered                       
affirmatively to the proposals from non­governmental organizations for indigenous language                   
education projects. Equally important was the fact that the state made the indigenous language                           
official at schools which significantly served the indigenous people. Again, in 1983 article 27                           
was added to the constitution giving permission for “the use of native languages as first                             
languages of education and the use of Spanish as a second language or a language of intercultural                                 
communication” in indigenous areas where people use their native language. Furthermore, the                       
implementation of bilingual education programs, like the Ministry’s of Education MACAC as                       
well as IBE, resulted from very important legal improvements. ( May Stephen, Indigenous                         
Community­based education, 170 p) 
25 
House 03.1.1 ­ Group 17 ­ “Bilingual education as a way to decolonization.” ­       Anslag: 97295 
In the last decade of 20th century the intercultural and bilingual education was developed and is                               
still in a process of improving. Here the culture of indigenous people was depicted as dynamic                               
notion which changes through time, it also “ opens to elements and knowledge from other                             
cultural horizons, including a “universal culture”. IBE strives to present indigenous culture and                         
languages to the rest of the world, to make them accepted and to enrich the syllabus with                                 
them.(Issues and challenges for intercultural and bilingual education, 203 p) 
 
How are the IBE teachers  trained? 
 
In the late 1980´s, along with the participation of the Ministry of Education, an association was                               
created in Peru and its goal was to implement a program in school which corresponded to the                                 
cultural, economic and ecological status of the region and encouraged the use of mother tongues                             
and cultures of the native peoples. The teachers chosen were trained to teach various subjects and                               
were not only indigenous individuals. Briefly, the programme worked well with the ethnic                         
difference, it opposed the traditional education and encouraged learning of Spanish. Indigenous                       
organizations took part in this programme which gave opportunity to discuss a great deal of                             
issues concerning rights and development of self­esteem. Still, teachers were not prepared                       
enough and not so motivated. 
 
Why Bilingual Education? Opinions and reactions  
 
Bilingual education proceeds to get negative feedback in some areas when many nationalities                         
live at one place as well as rejection in some educational systems but the goal of this project is                                     
mainly to analyze why bilingual education is chosen in Peruvian education system. What is the                             
case with students from communities­ the way they are educated, the way they are treated at                               
school among other students who do not speak the same language. Because, after all, education                             
at school is not only about teaching new material to students, but also about giving the students                                 
an awareness about their culture and tradition. 
When education at schools is with high quality children receive two things in their mother                             
tongue: knowledge, reading and writing skills. Education unfolded in the mother tongue (MT)                         
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can be easily conveyed to the second language. ”Because we learn to read by reading – that is, by                                     
making sense of what is on the page (Smith, 1994) – it is easier to learn to read in a language we                                           
understand. Once we can read in one language, we can read in general.” (Krashen Stephen, Why                               
Bilingual Education? ERIC Digest) 
In an article at ericdigests.org Steven Krashen quotes Rosalie Porter to share the opinion that                             
"even if there were a demonstrable advantage for Spanish­speakers learning to read first in their                             
home language, it does not follow that the same holds true for speakers of languages that do not                                   
use the Roman alphabet. But it does.” (Krashen Stephen, Why Bilingual Education? ERIC                         
Digest) 
Even when the alphabets are totally different from the native alphabet, the students' competence                           
in reading and writing still matters. In plain English, the students who can read well in their first                                   
language will be good readers in their second language. 
Another thing in favour of bilingual education is the fact that many of the indigenous people, not                                 
able to speak, read and write in Spanish, are lacking the ability to fight for their rights. For the                                     
sake of this view we would like to share an transcript of a short but very interesting video we                                     
encountered while doing our best in finding appropriate sources for the project. The material                           
gives information about the case in Andean countries. 
“In Peru law is enforced and justice is administered in only one language­ Spanish. The problem:                               
millions of Peruvians do not speak or understand that language. So what about the                           
Quechua­speaking Peruvians or the Aymara­speaking citizens or the people that speak only their                         
Amazonian languages? That is why we came to Cuzco, the former capital of the Inca empire and                                 
the Quechua world. Is everyone here entitled to equal protection of the law?” Most of the                               
interviewed indigenous people state that they prefer their own language when it comes to                           
administration in justice. In other words, they would like the procedures to be carried out in an                                 
indigenous language. Josefina Cansaya says “Quechua speakers are not understood by the                       
officials and the others make profit from their money.” Another important fact mentioned in the                             
video is that “at least 70 or 75 per cent of the inmates are Quechua speakers that they do not                                       
have the opportunity to defend themselves in their language.” The situation leaves us with an                             
impression that indigenous people are still, unfortunately, living in some kind of oppression by                           
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the colonizers. Obvious disadvantage of the justice system is that it is not obligatory to speak                               
Quechua to be a part of it, and this apparently means that all indigenous people are in quite                                   
unfavorable position. “The indigenous people are marginalized”, shares Josefina Cansaya. “They                     
are not understood and they do not get attention and that it why my mum authorised me legally                                   
to act in her name in this trial.” Narcisa Suyon also says that “They [indigenous people] regret                                 
the fact that their families could not provide basic education for them [they regret not speaking                               
Spanish], they regret about their illiteracy and their peasant background.” ( Lenguaaymaracom,                       
Peru: Language Discrimination on Quechua Speakers) 
Although there has been bilingual education in Latin America for decades, there are some facts                             
that prove it is still not so favorable. Even nowadays there are children who are kept from                                 
receiving an equal education in their mother tongue. Why is this so? We may find some                               
information which leads us to some serious issues such as the fact that Andean societies are still                                 
in a state of disagreement about the way children could be educated. Teachers and parents think                               
that teaching Spanish as a dominant language would help students adapt better in the Spanish                             
speaking environment, would be able to defend their rights and be more prepared for their higher                               
education. Others think that this is a way to assimilate the indigenous culture and language and                               
thus lose in a way the connection with ancestors. 
In a publication on the website of NORRAG news, a network for international policies and a                               
cooperation in education and training, authors share an opinion which states that bilingual                         
intercultural system is developed but not as a means to integrate the people from communities                             
into the Spanish/Portugal society. “The system is conceived from above, from the Ministry, and                           
more or less imposed on very different situations. The Indian people, however, live in very                             
different conditions, which imply different educational solutions according to their                   
circumstances.  
In addition, intercultural bilingual education for the Indian population exists in a vicious circle:                           
Because of their weak results these programs neither get sufficient public support nor even                           
sufficient support by the populations concerned. Because of this weak support they have not                           
been able to clearly prove their advantage over the existing system.” (Wolfgang Küper,                         
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Schwalbach/German, Language Politics and the Politics of Language (in Education), September                     
2004 Multilingual education in Peru: Pitfalls and successes, 49­51p) 
Furthermore, the teachers are not so qualified and not really motivated to teach in the                             
communities. 
 
How bilingual education works in Peru, Latin America 
Bilingual and multilingual education in Peru; drawbacks and success 
 
According to the information in the chapter “ Language and culture in Peru” (Heugh, Kathleen ;                               
Skutnabb­Kangas, Tove, Multilingual Education Works 2010), Spanish language took the place                     
of some of the indigenous languages. The rise of contacts with colonizers as well as the use of                                   
Spanish in education has led to a change of usage of indigenous language. Though children are                               
socialized in the majority of the Amazonian languages, they are primarily spoken by parents and                             
grandparents. However, accordingly speakers with indigenous mother tongue can be found in                       
approximately twenty regions. After 1970, when changes in educational system started to                       
prevail. Nowadays almost every child is able to speak Spanish before it begins in school. The                               
reason for this, in order to be specific, is due to economic interests of colonizers and their                                 
presence in different regions in the Amazon region. Although the children are fluent in only one                               
of the languages, they still can be called bilingual. 
From one point in time it turned out that the conventional way of teaching using both the mother                                   
tongue and the second language (L2) is not useful anymore so the predominant use of the                               
language started to be used. Although the indigenous languages like Quechua and Aymara were                           
officially recognised and were used in the first years in primary education, the bilingual model of                               
education aimed to assimilate indigenous peoples in to the nation. As it was mentioned above in                               
the 70’s of twentieth century some reforms in social and economical aspect were implemented .                             
The government developed a reform in the education which “ included the first National                           
Bilingual Education Policy for speakers of indigenous languages” This new reform gave the                         
teachers an opportunity to make their own decisions regarding the use of language in education.                             
Later in the 80’s of twentieth century additional changes appeared ­ the aim of Intercultural                             
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Bilingual education was to emphasize the need for education based on indigenous people’s                         
cultures and traditions. It developed through years and at the beginning of twenty­first century                           
the main idea was to “promote the appreciation and enrichment of one’s own culture , respect                               
towards cultural diversity , dialogue and consciousness of indigenous people’s rights and of that                           
of other national and international communities and the incorporation of indigenous people’s                       
history, knowledge, technologies , value systems , social and economic aspirations .                       
(Skutnabb­Kangas Tove , Heugh Kathleen Multilingual Education and Sustainable Diversity                   
Work: From Periphery to Center, 3.3)  
As a whole interculturalism was unimportant issue for quite a lot of time and most probably “ the                                   
recent bloody events in Peruvian history (1980­2000) catalysed the process of recognizing                       
diversity as a political key issue to approach themes like governance , pacification , democracy,                             
rule of law , poverty or globalization.” ( Trapnell and Neira 2006 : 254) 
Psycholinguistics and ethnopsychology worldwide prove that when factors such as ethnic                     
culture, traditions, characteristics of the mother tongue as a language system are taken into                           
consideration, second­language acquisition becomes easier and faster. The language is an                     
essential element of education in general, says Gwank­Jo Kim, a UNESCO director in Bangkok.                           
( Unesco, Mother Tongue­based Multilingual Education ­­ A Key to Quality Education) 
Bilingual education approach would ensure a lower percentage of illiteracy regarding the official                         
language among some ethnic groups, and early language socialization of children growing and                         
learning in terms of bilingualism. It is necessary to highlight that this education assist students to                               
build a bridge between the home language and the official languages and the preservation of                             
linguistic and cultural identity. Mother tongue is a strong predictor of their overall educational                           
achievement. 
 
Chapter 5: NGO and IBE in present day Perù nowadays 
 
Interview with Cecilia Eguiluz Duffy, Head of the EIB project in the non­governmental 
organization  Pukllasunchis 
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This chapter is a paraphrase of an interview with Cecilia Eguiluz Duffy, who is a contact of great 
significance in Peru, and was referenced by our supervisor Susanne Perez as an useful source of 
information. We have divided the transcription of the interview into small parts with a headline, 
that follows the meaning of the different contents. 
 
Introduction to EIB: 
 
Cecilia Eguiluz Duffy is the head of the intercultural bilingual education in one of the 
non­governmental organization, in this case called Pukllasunchis, and this introduction is about 
how and where the organization work in Peru. 
The association Pukllasunchis has worked in different projects, and one of them, a school, is 
quite big with around 740 students. This project is called “ Interculturalidad en ciudades” where 
they aim is to teach spanish speaking children, Quechua as a second language. The association is 
the first NGO in Peru and its goal is to create a school in which Castilian speakers learn quechua 
as a second language. IBE’s other projects are focused in the rural areas in the Andes and the 
Amazon, where their intention is to teach Quechua speakers Castilian language as a second 
language. 
They also have projects called “working with the young” as well as this radio­project for 
children and adults but, mainly, in the rural areas as a communal association. 
 
Internal organization in Pukllasunchis 
 
This project is called “ bilingual education in urban areas”, in which a castilian speaker is taught 
quechua as a second language, like english is taught as a second language in Denmark. 
In this school not all the teachers know the quechua language, actually most of them are castilian 
speakers. The training in which the whole teachers team are involved is a cultural reflection 
about the theme of interculturalism and cultural racism, that, this represent the aim to teach in 
this school. 
In general, this school is a set of different ground and status classes, there are children that are 
coming from a Quechua roots. 
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The proposal of this project is work in the real context in which the discrimination born for have 
the opportunity to understand them and eliminate them. 
All the evening, after the lessons, there are meeting between all the team of the project that are 
involved to be critical about the different situations that arise in the educational everyday life. 
The school, as a NGO is private, each student has to pay each month the tax of the school that 
represent between 10 to 15 % of the monthly salary of the parents. 
In this situation all the students are paying the same for the education.  
The problem, if we can says that, is that the average of families are from the middle low class or 
low class, so with only this support the NGO can not be maintained. 
There are a groups of families in Switzerland  and international organizations 
that support the costs of the school each months with offers. 
 
Pukllasuchis and government 
 
The organization does not get money from the government, but at times the ministry has paid 
some teachers as a help for the costs of maintenance but no more of it. 
As a NGO ( Non governmental organization) is independent from the government so all the 
internal organization of it is private. 
Cecilia says that this aim is favorable,but the government must be take a good way to interact 
with projects like Pukllasuchis as something important for the development of the country. 
In this moment this kind of organizations are helping the government with the informations 
about the development of IBE but just as private 
there are not rules in favor of or that help this private organization. 
 
How the rural communities are active in the project 
 
Today in peru, there are not many organizations that help the rural communities for have their 
active representations in the society. 
According to Cecilia one of the main problems of the rural indigenous communities is the level 
of participation, to counteract this some organizations have representatives in the indigenous 
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villages, their purpose is to educate and raise awareness about the importance of the project and 
thus try and create participators. 
There are a few new associacion that are trying to connect the rural communities with 
representatives from schools and representants from the civil organizations, but it is still not fully 
active. 
Compared to the Amazonian communities the problem is biggest in the Andean communities. 
They simply do not have enough participators in the programs, Cecilia feels that this damages 
the sense of community in the Andean communities. As we have stated before, this sense of 
community is crucial in the process of decolonization, we feel that the reason that Cecilia is so 
concerned about the lack of participation, in especially the andean communities, is partly 
because this makes the indigenous people in the Andes passive. 
In these areas the issue of Identity is not feeling as something necessary for their own 
development. 
In this case the association Pukllasuchis has been trying to work in the school as a way to 
develop this feeling of cultural identity. 
One example of this is that they integrate graduated students at Pukllasuchis, as representant in 
the village or head of the training for teachers.  
For Cecilia this kind of relationship is good because it develops this feeling of cultural identity in 
the indigenous communities, and it shows the people what the school does. 
 
 
IBE in Peru, government participation  
 
According to Cecilia the IBE is not really an active program in the ministry, but in the last years                                     
this proposal has become more powerful and more admitted.  
Cecilia reports that this proposal is like a seed that has been planted and that they are now                                   
waiting for it to grow, but for her the real problem is that this proposal lacks implementation in                                   
which this program can be developed. The organization of the rules inside the IBE proposal is                               
really fragile. 
33 
House 03.1.1 ­ Group 17 ­ “Bilingual education as a way to decolonization.” ­       Anslag: 97295 
In the past few years of this proposal of IBE it was only connected at the rural areas, for this                                       
connection, especially in the cities, the IBE has been developed as a project at a low quality, not                                   
really efficient for non Quechua speakers.  
The prejudices of IBE as a not good quality program, are seen also from the farmer community                                 
or village, because they think that this program are destined to a single end.  
Cecilia believes that the farmer communities or villages are sometimes reluctant to support the                           
IBE because they are afraid for the future of their children. 
In the urban areas, like Cuzco, people think that this program is not useful for them, and should                                   
only be implemented in the rural areas.  
Both people in rural areas and people in urban areas want a quality school program, it does not                                   
matter which way or methods are used to achieve it. 
If the school offers a good quality education to children, the parents are inclined to accept the                                 
IBE, otherwise they are not; in the rural areas, the parents are convinced that IBE is not good                                   
enough to deal in the urban areas. 
The main strategy for valorizing the IBE is the quality. If the quality is clear, the Quechua                                 
culture is looking as a way to development, in terms of education. 
 
 
Integration 
 
Cecilia, the Head of IBE, knows that the real strenght are about implementation of the IBE in the 
whole country as a key point to fight the racism in the urban zones and in the rural areas, and 
also as a way to further the cultural integration in the country. 
Another focus point is that the government should insert the Bilingual education in all the levels 
of education in Peru, not only in the rural areas. 
The insertion of IBE principles in all the urban schools represent the valorisations of the country 
culture. 
 
How this association works in the process of decolonization 
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During these 30 years of working in the schools and communities, this organisation has learned 
that the focus point about decolonization is not only the educational system but is also about 
something more deep into cultural identity and reflections. 
This reflections are far than just put quechua in the education, but the only steps that government 
has consider about the integration is just the language issues. 
In fact the aim at the moment, of the the  Cecilia’s association is the training of teachers about 
the decolonization knowledge. 
For her the real problem about “decolonizing the mind” is that the people have become 
accustomed to this situation and they are not aware of that fact.  
The important thing to do is to understand the real connection between everyday life and the 
cultural issues.  
   
During this interview it was  really easy to receive more explanations about the current situation 
in Peru, like how the government works regarding to the bilingual education process and how 
Cecilia's NGO works in comparison. 
The reality of the IBE in Peru is not ideal, as it appears, there are various holes inside, most of 
these are about the country’s social grounds. 
As it looks, the NGO's program is stronger than all the past works made from government, in 
terms of a real practical sense and the response is positive. 
Pukllasuchis was the first to create a school in which to Castilian speaker is taught Quechua as a 
second language, so we think this is quite significant. 
In thirty years of development, the NGO has changed the method from “only 
educational”approach to a cultural approach, for the common way of decolonization.  
Probably the real negative point of the NGO's organizations is that they are not centralized or, to 
put it better, the NGO is not the real institutional power in the country, so they work with just a 
few resources. 
This makes it really difficult for the NGO to cover many different areas throughout the country 
with same high standards. On another note, the positive point of view, is that the government 
can't manipulate the internal act, but the negative ones are that they are not the first education 
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system, so they lost most of the peruvian support both economical support but more importantly 
the consensus. 
If the government does not start to create a good connection between the NGO’s and the 
educational ministry we think that the real decolonization is really far away, but we need to keep 
in mind that, the education situation is not the only issues that the decolonizing process needs to 
optimize so we understand that this process is extremely complex. 
Another important point of view is how the large Peruvian population perceive the IBE program, 
because if this is not relevant for the majority of citizens, then it is obvious that the government 
won’t do anything for the enlargement of the project to all the areas. The reception of the 
program is essential for how the process will come along. If the majority of the population are 
not interested at IBE is obvious that the government will not do nothing for the enlargement of 
the project to all the areas and also, the goal seems even further away.       
 
Interview with Elena Burga 
 
Elena Burga Cabrera is the head of the department for bilingual and intercultural education in the 
rural areas, this is the department that takes care of the education of the children and adolescents 
from the indigenous areas in Peru, it is especially targeting the rural areas.  
 
She says that even though the department is mainly targeting quechua speakers, but that there 
also is a need for intercultural education to immigrants from other countries as Japan, China and 
arab countries; there is in short more to IBE than just bilingual education but it seems that all 
they do tries to help the process of decolonization in the right direction. In our interview we have 
focused on IBE programs working with the original indigenous people and especially those who 
speak Quechua. 
 
According to Elena the department works very hard to teach the indigenous people of the rural 
areas in their mother tongue (L1), it is apparently a very big problem in Peru, as Elena says 
almost none of the educated teachers in Peru can speak one of the original indigenous languages 
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as Quechua or Aymara. Therefore she feels that the IBE (intercultural bilingual education) 
program is of utmost importance, because she feels that it is impossible to provide proper 
education to the indigenous if they first have to learn Spanish.hijnm 
 
Problems with acceptance of the IBE 
 
One of the biggest issues with the IBE program, is that the indigenous people do not understand 
why bilingual education is important in the first place, for Elena it is a way to ease the learning 
process for the indigenous children and adolescents, but for many of the parents they see the IBE 
as another act of racism, another way to prevent the progress reaching rural areas, Elena thinks 
that this is because Spanish is seen as the first­rate language; the language spoken by the people 
with power and money, the language spoken in the ministries and on the television. 
 
This is also why Elena believes that the intercultural part of the program is so important, one of 
the objectives for IBE is to teach the indigenous and immigrant population of Peru, the 
importance of the indigenous culture, and to show to the general public also that the original 
indigenous language and culture is not second rate, but a way to reach a more prosperous and 
promising future for Peru. 
 
The future of IBE 
 
What we want is to be able to offer intercultural bilingual education all the way through the 
educational system of Peru. A hope is that every indigenous children will be able receive an 
education in the first language, the starting point will be the big indigenous languages such as 
Quechua and Aymara, but there are a lot of other languages with a smaller representation that 
Elena hopes will be represented in the Peruvian Educational System of the future. 
 
One thing that Elena really wants to experiment with is implementing Quechua classes to 
Spanish speaking students, from our perspective this is really interesting, because this will mean 
37 
House 03.1.1 ­ Group 17 ­ “Bilingual education as a way to decolonization.” ­       Anslag: 97295 
that the Quechua culture will be more accessible for the general public, and racism and 
segregation will be more easily apprehended.   
 
The obstacles that IBE have to conquer and how between the government and the 
non­governmental organization can have a collaboration 
 
Elena confirmed some of the things Cecilia pointed out to be problematic; that there is a very 
different attitude towards bilingual and intercultural education the Amazonian communities are 
great deal more unified, as Elena puts it, than the Andean communities. She says that the general 
opinion in the Andean communities is very reluctant to accept the bilingual education and Elena 
says that the community is very weak in the andeans, just as Cecilia said, the participation is 
really meek in the andean communities and there is a general feeling that teaching quechua is a 
form of regression; Elena says that the indigenous people in the Andeans feel that speaking 
spanish is the only way they can progress and that the bilingual education programs are actually 
made to discriminate against the indigenous people. This is of course not the case, but this 
viewpoint is really interesting for us, because it show just how ingrown the colonization is. The 
indigenous people in the Andes has really adapted to the culture of the colonizer.  
 
Chapter 6:  Analysis, government interests and real strengths 
 
One of the biggest questions that many scholars and researchers want to answer is if there are                                 
further merits connected to the term integration. 
They start their analysis with a practical point of view on researching, learning and                           
understanding about integration in terms of “ critical understanding of cultural ground” in order                           
to have the knowledge to understand why and what method are used in the bilingual educational                               
programme. 
 
Analysis  
 
­ When you start the analysis it is important to understand which meaning is allotted at the term                                     
integration. 
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It exists between one hegemonic culture and a subaltern culture in which the subaltern conforms                             
its culture in the hegemonic ones. 
 
● “The term Cultural hegemony describes the domination of a culturally diverse society                       
by the ruling class, who manipulates the culture of that society — the beliefs,                           
explanations, perceptions and moral values— so that their ruling­class' worldview                   
becomes the worldview that is imposed and accepted as the cultural norms; as the                           
universally valid dominant ideology that justifies the social, political, and economic                     
status quo as natural, inevitable, perpetual and beneficial for everyone, rather than as                         
artificial social constructs that benefit only the ruling class” (A. Gramsci, Definition of                         
Cultural Hegemony, prison notebook, Torino, 1948­1951) 
 
So if we watch from this point of view, is it possible to see “merits” inside integration? 
Maybe not, if the integration requires the annihilation of one culture, it is not the correct practical                                 
method for having merits in between. 
It is necessary that each culture is able to have their voices, in the specific case of all parts in                                       
Peru, it is important to recognize a cultural common background but built in result of the Spanish                                 
conquest and developed in different ways in connections of the differents areas; if truth be told                               
an evident case of forced and violent integration. 
From the dominant point of view of contemporary world we fell fealty of making something if it                                 
is evident the scope or if merits of that actions are obvious,as the sense of focusing only into the                                     
unique explicit goodness mark. In the daily­life of some restricted persons it is quite easy having                               
rewards or self­profit for making everything look positive for their pocket. In our cultural                           
baggage is not really far this concept,we also need to be extremely careful to understand which is                                 
the real question about the problematic fact or maybe if exist a real question to answer. It is quite                                     
simple to fall in the mental construction of searching the further merits to say: << How you can                                   
see that we do not want to “integrate” for our personal “cultural experiment” but just for the                                 
interest of local people >>. 
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How do we know that this sentence is not totally true, our scope is also around a                                 
self­gratification, so are we really sure that it is necessary searching to have merits to do                               
something? 
Merits are real benefits just in the sentence into these exist for the cultural enrichment of local                                 
people. 
“Culture is that complex whole which includes knowledge, beliefs, art, morals, law, customs,                         
and any other capabilities and habits acquired by [a human] as a member of society.” (Edward                               
B.Tylor's Definition of culture, Primitive culture, 1871) 
This definition include or imply a lot of staff about the concept of culture as mental capabilities                                 
(thoughts) Behaviour (actions), also, culture is learned, culture is shared, culture is social (exists                           
within a group), culture is an integrated whole, culture is dialectical. 
A ring of psychology, called “cultural psychology”(explaining from a scientific and different                       
point of view), it is interested to examine how a culture ( as a quasi­independent variable*)                               
affects the behaviour of individuals; one of the cultural psychologist, (Unichol Kim, Indigenous                         
and cultural psychology,Usa, 2006,p.29*­34) have been describing the indigenous psychology as                     
“the transactional scientific paradigm in which individuals are viewed as agents of their action                           
and collective agents through their culture”. 
 
 
The practical experience  
 
Indigenous peoples, those who have a historical continuity with pre­invasion and pre­colonial                       
societies that develop on their territories, consider themselves distinct from other sectors of the                           
societies now prevailing in those territories or parts of them. They form present non­dominant                           
sectors of society and are determined to preserve, develop and transmit to future generations                           
their ancestral territories and their ethnic identity, as the basis of their continued existence as                             
peoples, in accordance with their own cultural pattern, social institutions and legal systems.                         
(Jorge Martínez Cobo, Introduction, study of the problem of discrimination about indigenous                       
populations, 1986/7) 
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The situation of indigenous languages in South America, especially in the Andean and in the                             
Amazonian regions, is really critic, in the last few years indigenous languages ( as Aymara                             
dialects) are in the way of extinctions and the possible introductions of indigenous children in the                               
“spanish­speaker” school would increase the phenomenon. 
Nowadays in these areas we assist at a greater levels of bilingualism due to the fact that children                                   
are competent in two languages before starting school. 
The cultural education programme focuses with the directions to promotion of general                       
understanding about the country's ethnic,cultural and linguistic diversity and as a means of                         
harmonious coexistence and interchange among the cultures of the world.* 
We can see that the bilingual education programme does not exist as a real concrete information                               
in terms of internal organization, teachers, regulation about works..etc; otherwise it is not                         
expected that all the staff speaks both languages. 
This lack of informations constitute the problem in whose the bilingual education fail, without                           
the usefull knowledge and cultural staff the government want to applicate a critical cultural                           
development, another noticeable example is that, moreover, teachers are not always placed in                         
schools according to their mother tongues.* 
Analyzing by the notes of multilingual education work *, 2010, Oriental BlackSwan, New delhi 
 
In the elaboration of educational programmes for indigenous peoples the language aspect is                         
commonly given prominence and is well provided for while the intimate link to schools as the 
physical site for teaching activities is uncritically accepted although such arrangements may have                         
disruptive effects on the family structure. The Bilingual Education Project is a “school­centred”                         
type and it may therefore be of interest to inquire into the extent to which a radio­broadcasted                                 
system might be of utility to reach pupils without unwarranted social distress. Present bilingual                           
education programmes, moreover, frequently concentrate and even limit their scope to primary                       
education leaving secondary and higher education aside. (Dan Rosengren, Suggestions                   
concerning, Indigenous peoples of the Andean countries:cultural and political aspects). 
Coexistence could be the best way to have merits between different culture in which knowledge                             
and culture are insert in schools program and organized in the correct way following the                             
historical culture and social cohesion of specific cases (village, farmer); the bilingual education                         
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programme will not be applicated to damage the local ground, cultural knowledge and its                           
“vital­cycle”, otherwise, like a continuous enrichment for the local people, where the education                         
programme touch and develop in a, more or less, equal way. 
 
Critical thinking  
 
Indigenous: 
“There are no objective criteria for defining what is or is not indigenous, rather it is a matter of                                     
ascription by oneself and by others […] spatial organizations of communities have changed and                           
languages have been lost in favour of the European languages that were brought by the                             
conquerors. In spite of this, distinctly indigenous (or non­European) notions of, for instance,                         
livelihood systems, kinship structures, worldviews and political power are resilient”. (Dan                     
Rosengren, Introduction, Indigenous peoples of the Andean countries:cultural and political                   
aspects). 
 
Since its beginning, the school, meaning like an institutional power, was born as a                           
government­tool to create certain mentalities, or status. 
In the case of the intercultural programmes it is obvious the hidden intention of the Peruvian                               
state about it , as a way to have the possibilities for more “decisional power” about the                                 
indigenous people to guarantee a larger control. 
Known that, it is quite obvious to note the existential hole­knot inside the quality and the sense                                 
of the programme; the proposal of the bilingual educational programme it should be to create                             
more equilibrium and equity between indigenous culture and the urban peruvian culture as the                           
first and probably only viewpoint. Probably until the government will not have the right                           
consciousness about the methods to face that, the programme will not follow the rightful way. 
Talking about “merits” at this time probably does not make any sense at the moment because it is                                   
possible to fall in a circle of stereotype concepts born in a western socio­economical ground. 
In the peruvian mentality the indigenous­speaker does not represent a power point for developing                           
the nation due to the fact they certainly represent just the rude class, without a culture in which is                                     
possible to take advantage for the peruvian modernization. 
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All this internal fractures about the program create a big confusion not only for the rural local                                 
people but also in the mind of who wants honestly work for a “coexistence path” way. 
 
 
Conclusion   
 
In order to give a reasonable answer to our problem formulation we would like to do a brief sum                                     
up on the reality in today’s Peru. 
Our problem formulation is of such nature that we probably will not be able to give a concrete                                   
answer to it, but on the contrary we have learned a lot about the problems regarding this process                                   
of bilingual education, and our conclusion will be a collection of our thoughts regarding this                             
decolonization process and the possibility of a creation of a conscious identity. 
During the investigation of our project we found different issues which a non­educated person in                             
Peru is bound to come across in life. We discovered that in South America, more specifically in                                 
Peru, the education situation is complex due to multiple circumstances, the most essential ones                           
will be elaborated on further down in the conclusion, and especially in the indigenous farmer                             
communities education is looked upon as a privilege and even more so is being a part of a school                                     
which offers bilingual education. These circumstances, are among other things, a result of a                           
missing perspective towards why education is necessary in the first place since most of the                             
indigenous peoples in Peru are unable to comprehend the importance of education as a tool in                               
order to face and discuss the world outside their farmer communities. They simply do not know                               
since their natural habitat has not been influenced by it in the first place. How are these teachers,                                   
with a lack of knowledge as to what occurs nationally, able to educate kids in the importance of                                   
exactly this?  
As a result of this ignorance, bilingual education has slowly been introduced in certain farmer                             
community schools. A major part of the indigenous people became aware of the the big problem                               
which kept growing in their lives and even more importantly ­ in younger generation’s lives. Due                               
to a massive modernization of the country Peru, primarily in the major cities, an extinction has                               
threatened the Quechua culture and their attempts to remain untouched and unaffected by this                           
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modern society, and instead try to, at least, remember their roots and their native language as                               
well as their entire culture, has resulted in a slow segregation from the rest of the country,                                 
including the government. After our investigation and research throughout this project we                       
strongly believe that bilingual education programs work in terms of a prevention of a cultural                             
segregation in the indigenous communities from the rest of the modernized country. But the                           
consequences of these bilingual education programs do not happen straight overnight. This is a                           
long but beneficial process, not only for the indigenous peoples but just as much for the                               
government and country in general. If the indigenous people consider the intercultural program a                           
functional tool towards a united society and oblige to the program, over a duration of many                               
years, the segregation will presumably lose its grip in both parties involved.   
 
As noted before, “is it possible to create a conscious decolonized identity through a bilingual                             
education program” in spite of any indications or expectations to the contrary? 
That is the question we were determined to answer when we first started our project and our                                 
intensive investigation throughout this process might have led us to a respond:  
 
As mentioned earlier in chapter six, the ingenious people consider themselves distinct from other                           
sectors of the societies and now remain prevailed in those territories or parts of them.  
In order for the government to succeed in their efforts in preventing a complete segregation as                               
well as leading the general indigenous individual towards a conscious decolonized identity                       
through a bilingual education program in today’s modern society in Peru, and still maintain                           
conscious about, not only the history of the indigenous people, but also Peru’s influence                           
internationally in today’s global network, it is essential for the government to encourage and                           
educate the indigenous people from the farmer communities during actual learning situations,                       
where bilingual education teaching methods such as immersion, submersion and two­way                     
bilingual immersion are practiced, but just as essential is the education in the reason behind it,                               
from the government's perspective; a fusion and a preservation of ancient Peruvian history, in                           
our case more specifically the preservation of the indigenous Quechua culture and identity,                         
together with the modernized Peru.  
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It seems that there is an interest in Peru, both in the rural and in the urban areas to preserve the                                         
knowledge about the Quechua culture and language but also the NGO’s are interested in this                             
preservation.  
First of all, the government must raise one’s consciousness about the instantaneous problem that                           
do suppress the indigenous culture and that is the more or less the cause of the extinction of the                                     
culture and language. Furthermore, the information about the IBE should be increased                       
throughout the country in order to create awareness in the population about how it works, where                               
and why it is important maintain conscious about the history. We know that this is what the EIB                                   
aims to do and if the EIB is successfully reach their goals, this might be a really good way to                                       
prevent racism in all aspects. 
From the interviews with Elena and Cecilia it is possible to conclude that one of the major issues                                   
regarding the bilingual education program, is that the indigenous people have a hard time                           
understanding the reasons as to why bilingual education is a necessity to them in the first place.                                 
Spanish are by many indigenous people considered a language spoken mainly by the wealthy                           
people with power, a language spoken in the ministries and on television and the many                             
indigenous believe that the IBE program is just another act of racism towards their culture and                               
history. According to Elena this is not the case, but instead it should be a learning process for                                   
the indigenous children and adolescents and guide them towards a conscious identity in a modern                             
decolonized country. Guide them towards a more unified society where both the indigenous                         
history as well as culture can coexist with the culture of today’s modern Peru.   
We now know that a lot of people constantly work on this major education process and thanks to                                   
the two interviews that we have done, we know that IBE’s work and methods alone, cannot                               
result in a conscious identity in a decolonized society. IBE, as mentioned, requires urgentl help                             
from the government, in order to create real connections between the ministry’s power and the                             
private organizations, for it to function as intended. Education in school is considered the second                             
form of contact to the outside world for every child right after the first form of contact (the                                   
family relations), if the IBE start to work, there is the possibility that the new generation can get                                   
closer to the modern world and at the same time preserve their Quechua culture,this is the correct                                 
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way for have benefits from the bilingual education programs, that maybe is one of the more                               
efficient solution for the creation of a conscious decolonized identity in Peru. 
In order for us to give an adequate answer to our problem formulation, all aspects of the bilingual                                   
education process need to be taken into consideration and through. Both the programmes                         
developed, offered and practiced by the indigenous people and not, but also the indigenous’                           
cultural background that is of great importance. The motivation and commitment of all the                           
country towards the education methods is the paramount importance for the final result. 
The fact that Spanish speakers are starting to be taught in the Quechua language and thereby get                                   
conscious about the country, the history of Peru and the importance of a preservation, shows an                               
interest from the modern civilized world, and this interest from the general population is a                             
breakthrough in order to create an equal society for each ones that lives in it.   
Whether or not it is possible to create a conscious decolonized identity, through bilingual                             
education methods, is still early to tell, but will likely be clearer in the future. The creation of a                                     
conscious identity in an aware society is a process which shows over generations. The bilingual                             
education methods are not fairly new but for a post­colonial society is not easy rebuilt their own                                 
identity and culture, especially for the south america’s countries. 
We think that is really hard walk through a dark back of own history, especially for the people                                     
on the margin of the society, but this times, if all the holes can be covered and strengthened there                                     
is the concrete solution for the good way of a modern and compact society. 
 
 
GLOSSARY   
Bilingual student:   
This is a person who is able to communicate fluently in two languages. 
Bilingual education:   
This type of education involves a plan of various activities and materials in two languages;                             
curriculum. The structure and materials are in the native and a secondary language. The quantity                             
of each language is different and it depends on the program that is implemented.  
Castilian: 
46 
House 03.1.1 ­ Group 17 ­ “Bilingual education as a way to decolonization.” ­       Anslag: 97295 
The official standard form of the Spanish language as spoken in Spain, based on this dialect. 
Coexistence: 
A state where creatures live in one area at the same time without any conflicts. In the context of                                     
the project this term is used to express the coexistence of various traditions and cultures in the                                 
same place simultaneously.  
Colonization: 
The term comes from the Latin word colere which means to cultivate or to inhabit. Broadly                               
speaking this is a process when species are spreading into a new environment and they create a                                 
new colony of species. In the context of the project the term is used particularly about the                                 
establishing of new colonies in other places by people. In addition, economic and political                           
control is put over a certain area. Most often the people who have occupied the area are superior                                   
native 
Decolonization : 
A process in a country which used to be a colony or have experienced regulations by another                                 
country aiming for  independency. 
Indigenous people:  
Descendants who live in an area before an invasion of other peoples. Indigenous peoples usually                             
are ancestors of the first residents of the area. They have their own communities, other values                               
(religion and traditions) and methods of gaining conveniences as well as tribal system.   
Farmer community: 
A group of people who inhabit a certain area and their main systematic work and production is                                 
based on farming. 
Minority:  
A group of people small in number if compared with other groups that inhabit a country,                               
town/city or village.This group is religiously, politically, racially or nationally different from the                         
bigger group of which it is a part. 
Majority: 
A group of people that is the greater part of a large group. 
Mother tongue: 
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The first language a child learns after it was born. This language, most often, is the language that                                   
the mother speaks to the child. 
L1: 
The first language of a person, mother tongue. Most often the first language is not necessarily 
prevailing but the speaker feels more confident speaking it. It is considered that the first language 
is the “basis for sociolinguistic identity”. 
(http://encyclopedia.thefreedictionary.com/First+language) 
L2: 
The second language a person learns after his/her first language. One may learn the second                             
language at school. Respectively L2, L3 and etc. are the next in number languages learnt. 
Post­colonial theory:   
It is also known as “postcolonialism”. This is a scholarly discipline that examines the                           
consequences of colonialism on different societies and, respectively, their cultures. In other                       
words, this is a study of political and cultural transformation that is interested and examine                             
carefully the processes of cultural, ethnic and political independence. 
Integrations:  
The act of a person / group of people that mix with society or another group of people. The result                                       
of that mixing is that often they change in order to suit society’s way of life and customs. 
Cultural hegemony:  
First the term was used in Ancient Greek and the meaning was simply “a leadership”. This is a                                   
term which describes the exercise of control of culturally different society that exploits groups of                             
people through its culture, values and perceptions of life. In other words, many people in the                               
world live in bad conditions and are victims of constant exploitation but only few of them are                                 
trying to change their lives to fight for a cardinal change in the system. The aim of cultural                                   
hegemony is not only to force people to obey the rules set but to convince them that these are the                                       
only possible rules and that their unquestioning compliance , rather than denying them could                           
bring them success. The ruling classes have unlimited possibilities to form the citizens the right                             
thoughts. On the side of this power are the education system, the church and the most important                                 
media. The special task of persuading the masses in the “correct way of thinking” is getting                               
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intellectuals’ respect. Intellectuals determine public opinion, dictate fashion in thinking and                     
behavior. They also determine what is prestigious and what is out­of­date. So working with them                             
is very important.  
IBE: 
Abbreviation of “Intercultural Bilingual Education”. This is a model of bilingual education and                         
relates to different cultures. It is created to serve a prevailing culture as well as a minority group.                                   
IBE is mostly applied in South America to help indigenous people to integrate successfully in the                               
Spanish or Portuguese society through education. 
NGO:  
The letters stand for ‘non­governmental organization’ which means non­profitable. The                   
participants are voluntary, driven by a common interest.  
 
Reflection paper: Group 17  
 
After the project proposals week, where we individually had listened to the project proposals and                             
briefly thought them through, we all ended up choosing ‘Decolonization and Education’ with                         
Susanne Perez. From there we started to form our own ideas regarding the chosen problem                             
proposal but the most essential question, which we asked ourselves was; how can we investigate                             
decolonization and education in order to relate the project to the creation of a decolonized                             
identity? In order to achieve this connection we decided to focus on a country, which is familiar                                 
with colonization. In this case Peru. We found different texts about the history of Peru, the                               
theories on decolonization and on bilingual education and the limited knowledge we assembled                         
due to this, resulted in our problem formulation. As to how we got an overview of the existing                                   
literature, our supervisor Susanne was a great help. She pointed us in the right direction, and                               
since she has been stationed in Peru for 5 years, she has a lot of fundamental knowledge about                                   
the movement, and knows a lot of the relevant literature to look into, she has even written some                                   
of it, and she had some contacts in Peru which we have interviewed. Because of her expertise on                                   
the field she was the perfect person to help us develop how our approach to the subject should                                   
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be. Whether we are motivated objectively or subjectively is an individual matter but what is                             
mutual in our group is our interest in education as an instrument in decolonization. 
We have gone through a few phases when it comes to our project work. The first phase was quite                                     
confusing because of some absence from different group members; some were sick the first few                             
weeks and others had to work and get settled. At the first meeting with our opponent group we                                   
got a lot of reasonable critique, that we were not really able to answer or maybe even understand                                   
fully because of how loose our project was formulated. So the first meeting with the opponent                               
group was actually really helpful. 
After the first meeting with our opponent group we decided which literature was essential for the                               
project and as a way to save time and avoid too serious bureaucratic issues we divided the topics                                   
up, so that everybody would have to write an essay about a different topic, this sped up the                                   
process but might also have damaged the understanding of the project as a whole, because each                               
of us became experts on our own field but nobody were able to connect the different topics                                 
immediately. We are not sure how we could have started in a better way as it was not really                                     
possible to divide us up into smaller groups and work together like this because of our very                                 
different time schedules. Therefore did the decision seem reasonable at the time; divide the                           
different tasks between the group participants in order to be more efficient and cover more areas                               
but as mentioned this might not have been the best didactic method since everyone focused                             
entirely on their own subject instead of focusing on the subject as a brick in the whole project                                   
puzzle, even though we slowly found out that this might be the case, we kept this work form and                                     
worked independently for a great deal of the time. After our first couple of discussions we                               
realized that our project was going in another direction than first anticipated, we did not want to                                 
focus on philosophy for example. This meant that we had to rewrite our problem formulation so                               
that what we now knew correlated with the problem formulation of our project.   
Within a week all participants of the group had created a few pages about ones own subject and                                   
suddenly it became easier to grasp where this project heading. We kept working this way and                               
used google documents as a way of communicating and giving feedback, we also held a meeting                               
roughly once every fourteenth day, and on these meetings we decided how we were going to                               
proceed and what each one of us had to produce or investigate until the next meeting. Google                                 
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documents has been an extremely valuable tool, due to the fact that we all have different time                                 
schedules and thus could not always work on the project at the same time. In google documents                                 
it’s possible to highlight text and create comments, which can then be further commented on.                             
This has helped us to give feedback of course, but might also have slowed the process down a                                   
bit.  
One of our biggest challenges and time consumers has been writing academically in english,                           
only one of us had ever tried to write anything in english at this level before, and none of us have                                         
english as our mother tongue, but our subject is bilingual education and therefore it has also been                                 
immensely relevant and interesting to experience some of the problems that we were trying to                             
understand in the first place: how is our understanding of the material and our opinions formed                               
because we have to write everything in english. A great deal of time has gotten into correcting                                 
small mistakes in our english language, and a lot of discussions have revolved around different                             
understanding of difficult english words. We have all found that it is quite difficult to criticise                               
someone for their use of the english language, when you do not have an authority in the language                                   
yourself. Because of our limited abilities in English academic writing, we have had some quite                             
serious problems with plagiarism. This has not been because we have wanted to cheat or cut                               
corners, but it was simply because the sentences used by the authors of our literature, was very                                 
hard for us to paraphrase. Some of us are worried that the lack of knowledge about the english                                   
language have seriously damaged the comprehensibility of the project. 
We’ve all learned that academic writing is hard, but also that it is not as hard as it might seem, or                                         
at least that it is better to write something that makes sense and explains what we mean, rather                                   
than try and stuff the sentences with difficult words and scholarly grammatics. This is after all a                                 
learning process, and we have learned a great deal about the do’s and dont’s in a group working                                   
experience. 
During the project we met up with our opponent group and both associated supervisors.                           
Beforehand we had exchanged written material in order to give constructive feedback to one                           
another. We discussed the pros and cons regarding our different work processes as well as how                               
the project was moving along. It became clear that both groups had chosen to divide the task                                 
between the group members for more efficiency but still there was a difference as to how the                                 
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groups approached the group meetings. Where our opponent group all gathered and were present                           
in the same room and therefore able to communicate face to face regarding situations which                             
might have occurred in the ongoing project, we decided otherwise. When it comes to group                             
meetings we have met online more often than in person. Skype and Google Docs are both great                                 
tools for group work and if combined an easy and effective way to work in the same document                                   
while discussion different matters verbally on Skype. At the supervisor meetings we met up in                             
person and discussed more important situations because sometimes when we all gathered in a                           
skype conference call communication could become a struggle since people spoke                     
simultaneously. The decision to meet mostly online has been a hold up in the sense that face to                                   
face communication just functions better for dialogues, discussions and feedback than a Skype                         
conference call where the delay might interfere with the understanding of a particular situation.   
After the meeting there were a few points we took into consideration. We did rethink whether or                                 
not we should have more physical meetings but since we met with Supervisor Susanne every                             
fourteenth day we figured it worked accordingly to our work plan. Our work plan was created                               
rather early in the process. As mentioned we assigned different tasks to one another and agreed                               
on a date where these written tasks should be ready which typically was a day where we have                                   
scheduled a meeting with Susanne.   
As to our problem formulation, it seemed to create a little confusion, but after a quick chat with                                   
Susanne we decided to stick with it. The confusion might have been caused by the fact the the                                   
opponent group had only read a few pages and lacked the big perspective as to where we as                                   
group imagined our project to go. And the other way around. The meeting with the opponent                               
group assisted in the sense that both groups could mirror itself in the other and see ‘’this is how                                     
you could choose to approach the work process’’. Overall the meetings with the opponent group                             
resulted in new perspectives. It is definitely rewarding to listen to other peoples’ perspectives on                             
ones own project due to the fact that one sometimes overlook essential mistakes which have a                               
significant importance to the entire project. In our situation this could for instance be the                             
confusion caused by our problem formulation.   
As to our approach towards the project, we decided to use the History and Culture dimension.                               
This dimension seemed to fit our choice of subject rather splendid since our whole project deals                               
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with the history and culture of Peru and well as bilingual education. For a while we thought                                 
about combining two different dimensions; History and Culture but realized that the fusion of                           
both might jeopardize the quality of the final result of the project.  
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